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ANNOUNCEMENTS 
1. Call for Press Identification 
2. Comments from Provost Podolefsky 
3. Comments from Faculty Chair, Dan Power 
4. Comments from Chair Bankston 
CONSIDERATION OF CALENDAR ITEMS FOR DOCKETING 
NEW BUSINESS 
1. Strategic Plan for Distance Education 
2. Honorary Degree Nominations 
ONGOING BUSINESS 
CONSIDERATION OF DOCKETED ITEMS 
781 Recommendation on Grade Changes 
ADJOURNMENT 
PLEASE READ BEFORE MONDAY'S MEETING 
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by 

Iowa State University 

The University of Iowa 

University of Northern Iowa 

Spring 2005 

Executive Summary 

Board of Regents Strategic Plan for 

Distance Education 

January 13, 2005 

The Distance Education Strategic Plan was requested by the Board of Regents at their August 
2004 board meeting . The plan is the result of campus discussions, two meetings of faculty and 
administrators representing the three Regent Universities, and subsequent discussions with the 
Provosts. 
In Section I, we present the strategic plan including the Mission Statement, Vision, Values 
Indicators, and Strategic Initiatives. 
In Section II, Background, we affirm the relationship of distance education with the academic 
colleges, libraries, and array of institutional services. We also cite relevant Board policy regarding 
distance education. We introduce a contemporary addition, that of each campus, at times in 
cooperation with others, to not only deliver distance education but to also receive knowledge from 
other universities and practitioners. 
We attempt to capture the discussion among the institutional representatives participating in this 
strategic planning process and frame the strengths and issues in distance education. Section II is 
organized to treat specific topics though we realize they are not mutually exclusive. Section II is 
followed by Appendices that describe the high school graduates and projected data, the number 
of community college graduates by program, the educational attainment of Iowans, and University 
distance education enrollments. 
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SECTION I 

Distance Education Strategic Plan 

Mission Statement 
The mission of distance education at the Regent Universities is to extend faculty expertise and 
other resources beyond the physical limits of the campuses to meet learning needs of the State, 
region , and national and international audiences. In addition, campus programs and courses will 
be enriched by these linkages, cooperative arrangements with other universities and the 
experiences of practitioners. This engagement will serve both distant learners and the Regent 
University communities 
Knowledge will be shared among the three Regent Universities, their Colleges, other similarly 
situated universities, students, employers, and governments to the limit of existing and projected 
financial and technological resources. Current and emerging technologies will be used to reach 
beyond the physical campus and exchange knowledge to enable students, scholars and agencies 
to better meet individual needs and the goals of society. By engaging the larger society, both the 
campus community and the world beyond the traditional campus will profit from improved 
instruction and necessary services. The Regent Universities will be the premier providers of 
distance education at the baccalaureate and post-baccalaureate levels in targeted programs and 
content areas. 
Regent Universities, supported in part by public funds and in part by tuition and fees and other 
revenues, are dedicated to the public good . Through their distance education programs they 
increase access to the Universities and their teaching and learning resources for students 
otherwise constrained by obstacles of distance and schedule. 
Stewardship requires that course and program quality be maintained and improved through the 
efficient use of resources . 
Instruction is responsive to the diversity of students and respectful of their needs and the 
expertise of faculty providing instruction in a global society. 
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Technology, not an end in itself, should be used to enrich instruction and the curricula. 

The organizational structure of distance education relies on highly prepared faculty supported by 

both institutional philosophy and services. 

To be fully-effective, distance education programs and resources must include mentoring, library 
access, financial aid, advising, and employment services. 
1. 	 Contribute to economic development by delivering statewide graduate and baccalaureate 
programs which meet the needs of individuals and employers. 
2. 	 Demonstrate the appropriate use of alternative strategies in delivering instruction to 
distant learners. 
3. 	 Plan and cooperate in the delivery of distance education programs among the Regent 
Universities and other universities evidencing quality in similar programs. 
4. 	 Plan and deliver community service and research projects to complement distance 
education program offerings. 
5. 	 Deliver short-term continuing education or career development units to professionals 
throughout the State. 
6. 	 Deliver programs at selected international sites to foster cooperative relationsh ips. 
7. 	 Contribute to economic development by delivering short-term online courses in topics 
such as leadership, workplace effectiveness, technology, and safety. 
8. 	 Provide selected collegiate-level courses to high school students enrolled in community 
schools. 
Strategic Initiatives 
Explore strategic opportunities for partnership among the Iowa Regent Institutions, their regional 
and national affiliate groups for: 
1. 	 Marketing and promotion, especially focusing on common target market groups. Create a 
shared market research group or purchase services to identify markets and meet 
needs . 
2. 	 Enriched curricula to meet opportunities, e.g., growing international markets, especially 
where a single institution does not have adequate resources to undertake the cosUrisk. 
3. 	 A Web-based marketing and transaction system that permits students to enroll, pay for, 
and authorize access to distance education courses offered by all Regent Universities 
and their peer group institutions. 
4. 	 Content development and conversion . For instance, a shared instructional design staff 
that would produce content for use at all three institutions, or the use of developed 
content including courses from the other campuses within distance and campus degree 
programs, sharing content objects, and cross-hiring of faculty expertise for the 
development of digital content for use at another campus. 
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5. 	 The use of technologies (hardware and software) and tech support services of each 
institution by other Regent Universities and their peer group institutions. 
Exploring opportunities to collectively and/or individually to: 
1. 	 Increase flexibility in distance education offerings (e.g ., time, place, delivery, 
methodology.) This will improve our competitive position, improve service, and improve 
quality of learning. 
2. 	 Improve market responsiveness through development of processes for market analysis, 
selection of product and promotion to targeted markets. 
3. 	 Conduct research concerning the effectiveness of distance education products, and 
particularly student learning in Regent institutions' distance education methodologies, at 
various locations and with peer affiliates. 
4. 	 Review the promotion and tenure benefits of participation in distance education. Improve 
systems for faculty compensation and incentives for development of distance education 
content. 
5. 	 Identify "faculty champions" at each University who will serve as advocates, a resource 
and point of contact regarding distance education. 
6. 	 Improve distance education communications with the Regents, students, and internal 
stakeholders. Present information about the environment in which DE operates, the 
success of programs, the cooperative efforts of the Universities, and the perceived 
market opportunities. 
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SECTION II 

Background 

To help frame our discussion we offer two models. One portrays the reporting relationship and is 
suggestive of the flow of information within the organizational structure, including Continuing 
Education Services and those of the parent University. There are, of course, interrelationships 
within the organizational structure and interfaces of academic units with both Continuing 
Education and University Services. The second model identifies our audience, types of distant 
education services, and suggests delivery methods. 
Model of Organization and Educational Services 
Administrative Continuing Education Services 
Includes need identification, 
scheduling, technology training and 
availability, special registration 
procedures, and marketing 
UniversitY' Services 
Hierarchy 
Board of Regents 
University 
College 
Department 
Faculty 
Students 
Includes services such as 
Billing Services, Registrar, 
Library, and Financial Aid 
Integration of Distance Education within the UniversitY' 
The importance of colleges, academic departments, and the infrastructure at each institution to 
distance education cannot be overstated. Services such as registration, student records, 
admission procedures, availability of technology, financial accounting, the willingness of faculty to 
participate, the colleges stressing the importance of distance education, and the reputation of 
each institution form the basis of distance education offerings. Distance education is part of the 
total programmatic course and program offerings of each institution. 
To these basic services, the distance education and continuing education departments at the 
Regent institutions add services such as special registration procedures for part-time students or 
students not admitted to a particular program, needs assessment of geographic areas or 
constituencies such as the community college graduates and their advocates, preparation of 
faculty to use technology for distance education, and marketing/promotion of the distance 
education activity. 
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Selected Sections of Board of Regents Policy 
We note section 6.29 Distance Education from the Board of Regents' Policy Manual and 
reference the following sections regarding mission, quality, and definition, 
Mission: 
"Distance education initiatives are included within the missions of Regent institutions and 
the Board strongly encourages Regent institutions to anticipate and meet consumer 
needs by offering courses and programs through distance education technology. New 
technologies do not change the basic missions of the Regent institutions, 
Quality: 
The Board directs Regent institutions to offer courses and programs of the same high 
quality as those courses and programs offered on Regent campuses, The Board urges its 
institutions to cooperate and collaborate with both Regent and non-Regent institutions of 
higher education where such cooperation will benefit consumers without a diminution in 
quality. 
Definition: 
Distance education is defined as a formal educational process in which the 
instruction occurs (1) when student and instructor are not in the same place, or (2) when 
face-to-face instruction is provided at off-campus locations, including when students and 
instructors are in the same place. Distance education may employ guided independent 
study, or audio, video, or computer technologies, Instruction may be synchronous or 
asynchronous. 
We accept the above traditional definition, but also draw attention to the use of "distance 
education" to support and strengthen on-campus programs. In some instances, cooperative 
programs among institutions use technology to offer campus programs which are too expensive 
or specialized to be offered by a single institution , In other cases, professionals practicing at off­
campus locations provide their expertise to campus-based students, And , Regent Universities 
individually and cooperatively deliver coursework simultaneously on campus and at distant sites , 
A contemporary view of "distance education" expands on the notion of extending campus 
expertise to distance sites to include cooperation among multiple campuses and the exchange of 
information from distant sites or universities back to the campus, 
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In summary, the Board of Regents Policy "strongly encourages" the Universities to anticipate and 
meet the needs of distant learners, use technology to reach throughout the State, cooperate with 
various higher education institutions, and to maintain quality at the level of campus offerings. 
Missing , but to some extent inherent, is the need to expand specialized programs and expertise 
beyond the State and to acquire education from distant sites to advantage campus programs and 
students. 
Ability to Share Knowledge 
Traditional approaches to distance education are a subset of the general goal of universities to 
share knowledge. For the most part, previous Board policy has framed distance education as the 
delivery of courses and programs, which exist on campus, to other areas of the State. Such 
efforts are vitally important to increase the skill and knowledge base of Iowans thus contributing 
to the economy. The Universities also have unique programs which are extended to regional, 
national, and international audiences. As technology has, in many cases, made it easier to share 
knowledge, these niche programs and interdiSciplinary efforts serve audiences increasingly 
distant from our campuses. 
The institutional commitment to distance education is generally secondary to on-campus 
instruction. Campus programs are the central focus of the Regent Universities and the distance 
education offerings are an "extension" of those on-campus. In some instances the commitment to 
distant sites is viewed as a fully integrated aspect of the campus offerings. In others, distance 
education is viewed as adjunct to the basic campus mission. Each institution has examples of 
both integrated and add-on courses. More recent programs are typically the integrated approach . 
For the most part the distance education program or the distance education program portion must 
be self-sufficient. General fund revenues and other traditional funding mechanisms are 
supplemented or replaced with direct allocation of tuition, fees, and other revenues for most 
distance education. In some cases, the distance program contributes net revenues to supplement 
campus programs. 
When colleges and departments envision their distance education program as an integral 
component of their basic campus mission, they frequently use the same teaching methodology to 
concomitantly offer courses via the Iowa Communication Network or Web to distant education 
sites and either face-to-face or virtually on-campus. Examples include MA programs in Education 
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at The University of Northern Iowa, the MSN at The University of Iowa, and a range of 
engineering courses at ISU. Other distance education content is uniquely designed for distance 
education students utilizing various combinations or print, digital content, video, and other 
educational media. 
Colleges and departments generally set their own policies regarding distance education teaching. 
For many, distance education is assigned as a portion of the regular "on-load" facu lty teaching 
assignment. In other cases, faculty members are paid additional compensation for teaching 
distance education courses and these courses are in addition to their basic teaching assignment. 
In some circumstances, colleges employ adjunct faculty . Such employment may be the result of 
cooperative Regent programs or the need for specific expertise that cannot be justified in the 
hiring of a full-time faculty member. 
Because most distance education courses must be supported by tuition income earned by these 
courses, they must be particularly responsive to the needs and interests of distance learners. 
Many departments and colleges have found it difficult to initiate and maintain programs that 
depend upon "overload" faculty teaching assignments. Sometimes courses have been initiated 
and delivered primarily as result of faculty seeking to develop courses in a particular area of their 
interest or to generate additional remuneration for the faculty member or a department rather than 
as a result of analysis of the needs of distant learners. Overload aSSignments do have the benefit 
of complementing campus resources rather than detracting resources from what some see as the 
basic mission of campus teaching . 
As the percentage of State appropriations to University budgets have continued to decrease, 
there is a perception that the Universities, already strapped in meeting their campus mission, 
cannot allocate faculty and financial resources for distance education. As positions vacated by 
retirements or resignations have not been filled because of budget reductions the available 
faculty pool for both on-campus and distance education teaching has been reduced. Emphasis on 
scholarly productivity at each institution further reduces the pool of available faculty for distant 
teaching. Younger faculty are more sensitive to scholarly publication requirements as they strive 
to achieve tenure and, unless hiring decisions and promotion and tenure metrics stresses a 
distance education component, the potential pool of distance education teachers is further 
reduced. 
To succeed in the increasingly competitive distance education market, each institution must 
attempt to affect institutional culture to positively value distance education teaching and learning. 
While the need to offer distant education courses and programs varies by college, all cQlleges 
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have real and significant opportunities and could benefit from participating in distance education. 
The demand for off-campus programs is greater in the professions and colleges with professional 
programs should be most assertive in distance education. Faculty in the professional colleges or 
those colleges with more apparent responsibilities to distant learners will benefit from 
acculturating their faculty, providing appropriate training, and rewarding faculty according to 
salary and promotion policies. 
A major issue facing the Regent Universities is their competition with other institutions that offer 
more convenient degrees. Accreditation is the minimum baseline for academic quality but it fails 
to differentiate quality differences between institutions and the quality of their educational content 
and pedagogy over and above this basic threshold. The Regent institutions provide a critical 
mass of faculty who are highly specialized in specific areas of a discipline or professional 
program. Faculty research complements teaching responsibilities to ensure the currency of 
content presented to students. The quality learning experience that is available to students of 
Regent Universities is not available to students at institutions which concentrate exclusively on 
the delivery of educational content. 
In contrast to the goals, values, and responsibilities of public universities for teaching, for-profit 
institutions are guided by different principles: 
a. The for-profits distance education providers are able to enter the market 
prinCipally because the boundary conditions for entry have changed. The capital 
cost of creating university campuses was largely eliminated by Internet-based 
distance education. And, the quality thresholds have been significantly reduced 
by a general lowering of accreditation standards. While some, e.g. , University of 
Phoenix - do lease buildings, their fastest growth and greatest profits come from 
online education. 
b. The for-profits are "cherry-pickers"; they are only interested in high profit curricula 
- high demand content areas such as business, especially those with high wage 
potential for students, and low cost curricula, especially content that does not 
require laboratories. 
c. Their markets have traditionally been working adults but they cannot sustain their 
growth in undergraduate education without encroaching on what have 
traditionally been state-institution constituencies. This is also true in graduate 
education - especially credentialing programs like education and nursing. 
d. Their business proposition has in the past been almost exclusively service ­
convenient time and place, strong customer support, and one-on-one 
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engagement, generally offered at a premium price. However, there are 
competitors now entering the market that are competing on price - using a 
combination of high student-faculty ratios and modest content. 
e. 	 There is reason to believe that as public institutions begin to compete more 
directly for adult students their brand-identity will playa much stronger position. 
However, price competition is more difficult to address for full-service institutions 
and may require serious review of the value proposition - cosUquality and the 
configuration of services, or the abandonment of these market segments to 
lower-cost providers. 
There was a time when the Regent Universities, correctly or not, assumed that students would 
naturally prefer Regent programs to other offerings. The new age of higher education offers 
consumers, discriminating or not, options in pursuing their education. The Regent institutions 
need improved market analysis, product definition and development, and stronger promotional 
programs matching the quality attributes of their offerings to more-narrowly targeted stUdents 
segments. The consumer can then make an informed decision about his or her educational 
future. 
As public institutions, the Regent Universities have a commitment to the State to extend their 
resources for the public good. While it is neither desirable, nor feasible to offer all campus 
programs and services beyond the campus, the Universities should strive to strategically offer 
selected programs that best fit faculty expertise with learner needs. The offerings both on and off 
campus should complement each other and be based on the best research practices. There are 
some audiences and learners whose needs can be most effectively met through distance 
education and others by campus instruction. Emphasis should be on the match 
Audiences 
The major focus of distance education has been to provide educational opportunities to 
individuals unable to attend on-campus classes so that they may acquire the benefits of 
education available to traditional campus students. Students at both the graduate and 
undergraduate levels are enrolled in courses and degree programs provided through distance 
education modalities. In addition to the benefit to the individual student, society benefits from this 
education which is positively related to better health care, earnings (ability to pay taxes) , family 
environment, and civic responsibility . Economic literature identifies the generally positive 
relationship between the level of education and income. 
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Some students initiate their higher education at community colleges and choose to complete their 
education by transferring to a baccalaureate degree granting institution campus or through an 
external degree such as the cooperative Bachelor of Liberal Studies Degree offered by each of 
the Regent institutions. 
In addition to the established credit classes and programs, professionals use short-term non­
credit courses to advance their practice with new knowledge and skills . In many cases, these 
units are used to maintain professional licensure. There is increasing interest in and availability of 
continuing education units. Public Health preparedness, pharmacy seminars and updates, and 
career development units for nurses, dentists and physicians are examples. Others important 
examples are the cooperative workshops offered to non-profit organizations and Labor Education. 
In response to the needs of distant learners the College of Public Health through its Center for 
Public Health Preparedness offers a series of Grand Rounds programs that feature topics of 
contemporary concern to front-line and reference professionals with public health preparedness 
responsibilities This series is offered via the Iowa Communications Network (ICN), live webcast, 
archived webcast, and on CD Rom, VHS, DVD and audiotape. 
Intended Audience, Type of Offering, and Delivery Methods 
Audience Type of Offering Delivery Methods 
Campus Free-Standing Courses Face-to-Face 
State Undergraduate Degree Programs Iowa Communications Network 
Region Graduate Degree Programs Web Delivery 
National Certificate Programs Video Conferencing 
International Continuing Education and/or Two-Way Audio with Video PC Files 
Career Development Units Video Streaming 
Text Materials and E-mail 
Voice Over Internal Protocol Audio 
Conferencing 
To further exploit distance education technology, campus students may profit from the 
experiences of distant practitioners (guest lecturers) and courses provided by other Universities 
within and out-of-state. The College of Pharmacy schedules practitioners to conduct 
presentations and seminars using the Iowa Communications Network (ICN). The College of 
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Nursing is able to advantage campus students in informatics by its membership in multi-state 
consortia , and the College of Liberal Arts and Sciences (UI) cooperates with Indiana University 
and The Ohio State University to offer an introductory course in Uzbek. 
The Iowa Russian, East European, and Eurasian Studies Distance Learning Consortium is a 
collaborative effort supported by Iowa's three Regent Universities. The partnership provides 
better access to resources through the use of multiple instructional delivery systems, including 
internet video conferencing and digital audio. The consortium enjoys the considerable support of 
a number of sponsoring units: The Center for Russian , East European, and Eurasian Studies, 
and the Program in Russian at the UI ; the Department of Modern Languages, and the Russian 
and East European Studies program at UNI ; and the Department of Foreign Languages and 
Literatures at ISU. 
Iowa State is providing statistic courses directly to General Motors, Mayo Clinic, and other 
corporations. It is currently developing programs for delivery of Freshman and Sophomore 
curriculum overseas preparatory to students attending Iowa State to complete degree programs 
in engineering, agriculture, and architecture. 
Consistent with its historical mission of preparing teachers, a large part of UNI's distance 
education efforts center around offering graduate degree and certificate programs for Iowa's K-12 
teachers. The primary delivery vehicle continues to be the ICN with most courses having Web 
components and support. This model has worked well in that on-campus and off-campus 
students are combined into the same classes and, in most cases, faculty members teach both 
groups as part of their regularly assigned teaching loads. In many cases, faculty members 
periodically travel to the distant locations to originate the class over the ICN and , in some 
programs/courses, students are required to come to campus for an entire course or part of a 
course , depending upon individual course/faculty needs. A couple of areas of need in Iowa that 
UNI has concentrated on are Educational Leadership , both the principalship and the 
superintendency, and English as a Second Language. As with SUI and ISU, the complete list of 
UNl's off-campus programs can be found in Appendix F. 
In summary, existing and future programs, graduate, undergraduate, continuing education, and 
economic development will continue to be directed to the general audiences described above. 
Students in the Bachelor of Liberal Studies will have additional courses to select from as 
campuses provide "distant education sections" of campus offerings. These "new" sections will 
provide an academic term cohort experience complementing the Guided Independent Study 
courses which have formed the foundation of BLS offerings. The BLS is designed for students 
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who have completed the Associate of Arts Degree and builds upon the two year degree awarded 
by community colleges. Appendix C identifies the number of community college recipients 
for the fiscal years 2000-2003 by degree awarded. 
We note the limited options for students graduating from the Associate in Applied Science, 
Associate of Applied Arts, and Associate in Science Options for students to complete a 
planned baccalaureate /"1<:>,,,,0::>,,, at a Regent University are currently available from UNI via the 
Technology Management and and Childhood Education majors which are part 
of UNl's cooperative program with DMACC on the Carroll campus. Appendix C cited above 
portrays the various of two year awarded and Appendix D compares the 
educational attainment of Iowans with that of contiguous states and the Nation. 
While transfer students suffer from initial transfer shock, campus programs are in place to assist 
students, and their grade pOint average is only slightly lower than native students at the time of 
graduation. The future the opportunity to work with two year institutions in preparing 
transfer students for their upper division requirements by offering distance education 
courses that may assist students in maximizing the benefits of campus attendance and in offering 
programs to students unable or unwilling to participate in a traditional campus experience. 
Cooperative Regent distance graduate programs are offered in Education, a 
dual program in Business (UI) and Engineering (ISU), and in Public Health (UI) and 
Veterinary Medicine (ISU). The 1"\""<>'1\/0 program in School Psychology offered by UNI and UI 
complements and strengthens the on-campus courses while allowing students to also 
at distant sites. Courses are also offered in school administration by UI and ISU at 
their campus sites and at the same also offered to distant learners. The dual 
program offered by ISU and UI Business faculty results in an MBA from UI 
and a Master's in System from Iowa State University. Students in the 
Public Health and Veterinary Medicine earn a Masters in Public Health from the UI and a Doctor 
of Medicine from ISU. The Iowa East and Eurasian Studies 
Distance Consortium which was previously described is a collaborative effort 
Iowa's three U 
Bachelors of Liberal Studies students may take courses from each of the Universities and other 
higher Students must take 30 hours from the institution they plan to 
graduate from. While many students take a combination of campus face-to-face and distance 
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education courses, the may be earned through distance education offerings. 
programs such as the Industrial Technology program and the baccalaureate 
completion program address needs. 
Each of the Universities also offer programs conducted by individuals, schools, and departments. 
These include the MA in Education, the Masters in Social Work, and the Masters in Business 
Administration which are offered at several sites. Certificates in Public Health and Nursing are 
offered on-line and for in these latter two areas are currently underway. 
Additionally, a in Philanthropy has been at UNI and a graduate in Seed 
Science and Business is being considered at ISU. These programs are offered as face-to-face 
ICN, Web and a combination of these methods. In selected areas, 
resident are employed. 
There are limited international programs offered. These include the UI of Business and 
Purdue of Agriculture program to the MBA with a concentratton in 
agribusiness offered in and ISU is currently with an ESL program in the 
Republic of China focused on preparing students to attend ISU. UNI currently offers the MBA in 
Also, the of Health, Physical Education, and Leisure 
UNI offers its Camp Adventure program at military bases around the world. In program 
students recreational/developmental for the children of military 
the Universities have also in their statewide activities. Three 
Web sites are currently available. The Iowa Institutions 
Distance Education site lists all distance education 
courses offered by each of the Universities, the Bachelor of Liberal Studies Across Iowa 
=:;.;.;;.;....:..:....:..:..:..:.:..;:=.:..;..::.:.:...:.;:;;.;:;;..:.:::.:.=:::::...:..:=.:..:::...:..:..;:::.:..==.:c==:.:cc:.=:":":':":'=:":":'1 highlights the Bachelor of 
programs at selected community the 
community courses and programs to the Regent University programs This home page 
serves as a convenient portal to link each of the community to the admission link at each 
University and other higher education institutions. 
The Universities share courses and programs with other institutions offering high quality 
programs. The University of Iowa, for example, participates in the Ten Council for Institutional 
Cooperation (CIC) CourseShare Project. The CIC has facilitated sharing of short-term Public 
Health courses whereby materials developed by any CIC institution are available for distribution 
by any other CIC institution. The University of Iowa Department of Speech Pathology and 
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Audiology will via video in a course offered by The University of 
Wisconsin in 2005. As noted Nursing Informatics and Uzbek are part of the CIC 
CourseShare consortia. Coursework in in Nursing is a further of CIC 
The Iowa State University was a lead institution in the development of the Great 
Plains IDEA consortium of ten Midwestern universities that offers two degree 
Financial and all GPIDEA courses are exclusively online. 
ISU also provides a program in Poultry Science that is shared with other Land Grant Institutions. 
Until this student travel for selected courses, but future efforts will use 
technology for part of the program. 
These past successes a "'Tnnc,,,, based on of quality educational in 
a select number of existing campus programs and for which 
a distance education exists. Distant education needs must be identified and the 
programs to meet these needs These may be at the or 
undergraduate and in some cases, courses may be available as and 
credit. In addition, there continues to be a need for educational for 
which are not met by and graduate courses. Such instruction may 
be developed to meet the needs licensure or career and 
documented as the appropriate continuing education unit. 
f'>f'>r~"'r!:!ft\I'" efforts should continue to be among the Universities and their 
peer institutions. The Regent Universities meet regularly through the State Extension and 
Continuing Education Counsel to discuss cooperative programming and to be 
sure that the institutions do not duplicate programs when planning their distance education 
programs. We have provided selected data to describe the scope of traditional distance education 
offerings by College (Appendix by Program Delivery Method (Appendix F). Additional 
descriptive data are available in The Annual Distance Education Report prepared by Board Staff 
dated July 211'\ 2004 
The strategic planning group discussions yielded a of issues and attitudes about 
participation in distance education. At each University there were faculty that regularly 
participated in distance education activities; other faculty are reluctant to do so. from 
professional colleges appear more engaged with distance education than those from Colleges of 
Liberal Arts and Sciences (CLAS). To a great this may be the result of CLAS faculty 
working with younger students in their first collegiate and by the desire of 
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professionals for distance education and the benefits of continuing interaction between faculty 
and their professional communities which encourages professional college faculty to be more 
engaged . 
The Liberal Arts and Science Colleges proportionally educate more undergraduate students than 
graduate students. Graduate programs in the sciences tend to be laboratory research dependent, 
the arts have a need for studios, and the research experience in general requires a close 
mentoring experience greatly facilitated by campus programs. The undergraduate campus 
experience in addition to the rigors of classes is valuable for the socialization it provides, career 
counseling, and exposure to the academic disciplines allowing the 18 to 21 year old the choice of 
both the breadth and specialization of academic disciplines and career-oriented programs. It is 
reasonable to expect that given the nature of their instructional programs and their audience, 
fewer courses, especially lower division, would be offered. The emphasis upon upper division 
courses complements the lower division courses provided by community colleges. 
Career-oriented colleges with distance education programs at both the undergraduate and 
graduate levels are generally targeted toward older students who have entered the workplace. 
The Industrial Technology program offered by UNI is an example of an upper division major 
which builds on community college technical programs. A similar program for ADN graduates who 
are licensed and want to earn the BSN is available from the UI College of Nursing. 
Increasingly, promotion portfolios and merit increases encourage submission of distance 
education teaching, though there is some question of their relative value when compared to 
scholarly productivity. Faculty participation in the UI Virtual Hospital is considered in merit salary 
increases and promotion and tenure decisions. This effort is extended to countries without high­
speed internet connections by the WiderNet Project which distributes materials on an intranet 
using surplus equipment. At Iowa State promotion and tenure standards do not discriminate 
between on- and off-campus teaching . This creates an implicit disincentive for faculty to 
undertake the additional burden of converting course content to digital formats. 
Faculty are also intrinsically motivated by their desire to contribute to their professional areas. 
This appears to be especially true for the Colleges of Education, Business, Engineering , 
Veterinary Medicine, Public Health, Nursing, and the School of Social Work. This basic 
commitment is essential regardless of remuneration. Some professional areas such as 
informatics, and some engineering and business courses are more easily adapted to distance 
education formats. These courses regularly use technology and the transfer to distance education 
technology-assisted teaching is a relatively easy one. 
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There are many faculty who use technology in teaching their campus courses. Syllabi and 
readings are available on the Web. Power Point presentations, on-line practice quizzes, and links 
to related Web sites are common. The use of technology and faculty familiarity with features of 
software helps to form positive views toward the use of technology to deliver distance education. 
Each campus conducts workshops to assist faculty in using software for teaching and 
administration of their classes. Instructional technology centers provide laboratories for student 
use to take advantage of technology enriched courses and further encourage technology­
enhanced communication between student and instructor. 
Broadly available technology on campus serves to foster the next step of using technology for 
distance education. We also acknowledge that not all disciplines or all teaching situations require 
or are enhanced by technology. The academic discipline, the student learning style, and 
instructor strengths are the basis for instructional planning. 
Delivery Methods 
Programs are presented to distant sites in face-to-face classes and using many technologies: 
ICN; PBS; video tapes; digital formats - DVD, CD-Rom, live and archived Web delivery including 
video conferencing; and two-way audio accompanying computer files. For a more complete 
description see Appendix A, a report prepared for the Provosts describing distance education 
delivery methods by the Regent Institutions. 
Each University is supported by state-of-the-art Instructional Technology Units that not only 
provide technology used for distance education, but provide the base of support for both off- and 
on-campus use of technology for teaching, including in-service workshops and consulting 
services. 
Library Resources 
Each University maintains library services for distance education students, including reference 
services, document delivery, and consultation. These services parallel on-campus services and 
provide for special arrangements for class materials in specific distance education classes and 
programs. 
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Economic Development 
In addition to current economic development activities, each University is engaged in strategic 
planning for new economic development initiatives. As these plans are finalized, the technology 
and relationships developed by distance education providers will assist in providing learning 
experiences. There is also perhaps a less direct but important contribution in linking the 
Universities to locations throughout the State. Undergraduate, graduate, and shorter duration 
licensure courses serve to develop an educated workforce. Included are offerings by colleges 
representing education, health , agriculture, and engineering . 
Online short-term courses in leadership, management, workplace effectiveness, and health and 
safety can be subscribed to by individuals or small businesses. These courses are available as 
part of the SkiliSoft suite of courses through The University of Iowa. 
The John Pappajohn Entrepreneurial Center (JPEC) at The University of Iowa serves all 99 
counties through its Small Business Development Center. Counseling , learning opportunities, and 
connections to other service providers are the types of assistance provided to businesses with 
500 hundred employees or less. Similarly the ~IPEC works to increase entrepreneurial activities 
across the State by offering entrepreneurial programs and the FastTrac Planning program. The 
Tippie College of Business, again through ~IPEC, offers an undergraduate Certificate in 
Entrepreneurship which may complement the Undergraduate major. This Certificate is currently 
being developed for Web delivery and will be available on a State-wide basis. 
One of the ways that UNI contributes to economic development across the state is through its 
Business and Community Services Division (BCS) which is part of the College of Business 
Administration . Through its various offices, the BCS assists businesses, entrepreneurs, and 
communities via training and technology transfer programs, small business counseling, market 
research and analysis, and hand-on community and economic development guidance. 
Much of Iowa State University's economic development activities come through Extension with 
more than 400,000 educational and consulting contacts annually. In addition ISUE maintains 
more than 50,000 Web site pages providing a broad variety of content from support for 
manufacturers and businesses to assistance for home day-care operators and working parents. 
More than 3,000,000 ISUE publications are downloaded annually - in addition to the more than 
2,000,000 paper copies that are distributed each year. 
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ISU's Center for Economic Vitality provides regular communication among Iowa's economic 
developers and interested citizens. The Iowa Small Business Development Center administered 
by the ISU College of Business offers online services and resources throughout the State. The 
CIRAS program and IMEP both provide support to Iowa's manufacturers and businesses. 
These client interactions form the economic base necessary for the development of sophisticated 
online learning resources including implementation of the State-wide T1 network, conferencing 
and course development systems, learning portals, communities of practice resources, and digital 
content development support. As the resources become fully utilized by ISU and ISUE faculty and 
staff, much of the promise of digital distance education will become realizable with a variety of 
economic development benefits including support of professional communities, virtual 
conferencing and events, just-in-time delivery of educational content, and both the active and 
passive collection of research data in support of new knowledge development. 
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Appendix A 
Distance Methods 
Position 
J. K. D. C. and B. 
There are many factors which are considered in distance education programs. In 
summary, UNI will maintain and distance education using the ICN while ISU and UI will 
devote proportionally more of their distance education resources to Web While UNI is 
its use of the Web in its program, in semester-based 
courses, and as a supplement for its ICN courses, it plans to continue to use the ICN as its 
primary distance education delivery system, especially for Blended-
will also be used as institutions complement For face-to­
face sessions offered at distant education sites can be by Web and ICN 
technology and UNI regularly uses Web technology to supplement ICN sessions. As most, if not 
all public education entities have ICN the ICN is particularly well-suited to the statewide 
Education programs offered by UNI. 
While the Universities differ in their approaches, it is not our intent to suggest that one method is 
better than another, but rather that as each institution works to extend its expertise to distant 
learners, intended audiences and their expectations need to be considered as well as the nature 
of the instructional program. 
The Regent Universities use technology to deliver and support their distance education courses 
and programs. In addition to on-site face-to-face meetings, the Universities use two-way 
interactive video using the ICN and a of Web delivery approaches including video 
conferencing, WebCT, two-way audio describing computer and video streaming. 
Each method has strengths and limitations. The most established use of technology is the ICN 
which has the advantage of live high quality two-way video and audio presentation and interaction 
for all participating sites. It most closely simulates the traditional campus lecture/discussion 
classroom environment. Students, as well as the instructor, may ask questions at any point and 
visual communication is consistently maintained among participating sites. 
As Web software has improved and access to high-speed connectivity has become more 
accessible, various forms of Web delivery have become appealing and allowed instruction to 
reach home and employment sites in addition to ICN classrooms. Such instruction may be real­
time or archived for viewing at a later time . While the nature of the instructional experience is of 
prime importance, archived sessions are available for student convenience and may also be 
developed at a time convenient to the instructor. While Web delivery requires an appropriate 
class size as do traditional and ICN classes, Web delivery does not need to be site or time 
dependent. Archived sessions can be viewed at any time Web access is available to the student. 
The appropriate number of students need not be in the same place at the same time. 
Both the ICN and Web deliveries easily expand the potential audience for classes formerly limited 
to the physical campus site and thus make available the expertise of the campus community to 
various geographic locations. In some instances, the instruction is specially targeted to distant 
learners while in others it expands to distant sites instruction formerly provided only to campus 
students. 
Each Regent University has a different emphasis on the technology of choice , and in some 
cases, the choice varies by College within each University. It took time to implement and accept 
benefits of ICN delivery, and Web delivery is experiencing a similar growth cycle. Our ability to 
deliver instruction to students at a distance is assisted by technology and at the same time the 
expectations of students are conditioned by available technology and learning styles/preferences. 
Competition formerly limited to the State now involves national programs. Regent distance 
education delivery will be shaped by many factors: faculty expertise and their interest in distance 
education; student interest and maturity; professional degree and certificat ion/registry 
requirements; distance from a physical campus; local availability of technology; and availability of 
human and financial resources. 
In regard to our charge regarding the use of technology, there will be opportunities for growth in 
distance education involving undergraduate and graduate programs, and recertification and/or 
licensure of professionals. All opportunities will not be equal and some will be highly subject to 
competition. The Regent Universities will prudently extend instructional technology to areas to 
meet the needs of distant learners at the State, national, and international levels. The delivery 
method will be dependent on the target audience, faculty commitment, available technology, and 
efficient resource use. 
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Some instances will allow for on-site face-to-face instruction (such as business programs) while 
others will increasingly use technology to deliver instruction. The University of Northern Iowa has 
a record of well-established ICN programs primarily delivered to in-state participants and has 
been approved to initiate a new graduate program which will rely on ICN delivery. The University 
of Iowa and Iowa State University continue to shift resources and content to Web delivery and 
anticipate software improvement and better receiving site connectivity. 
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Appendix B 

Actual Public School 9-12 Enrollments 

For 1994-1995 through 2003-2004 

Estimates for 2004-2005 through 2013-2014 

Year 9 10 11 12 9-12 
Actual 
1994-1995 40,593 37,874 35,400 34,078 147,945 
1995-1996 41,385 39,680 36,861 34,565 152,491 
1996-1997 40,892 40,277 38,093 154,912 
1997-1998 40,806 39,679 36,808 1 
1998-1999 40,741 39,652 38,275 37,166 155,834 
1999-2000 41,394 39,159 37,829 37,124 155,506 
2000-2001 40,660 39,929 37,592 36,892 155,073 
2001-2002 39,818 126 38,443 153,856 
2002-2003 39,434 36,728 1 147 
2003-2004 40,486 38,451 36,794 36,834 1 
Enrollments 
2004-2005 41 38,999 37,052 1 153,089 
2005-2006 41,175 39,906 35,861 
2006-2007 40,808 39,663 38,454 36,372 1 
2007-2008 0 38,220 8 154,793 
2008-2009 38,931 1 
2009-2010 38,070 37,502 37,171 149,405 
2010-2011 38,288 36,137 35,976 147,073 
2011-2012 9 34,976 145,414 
2012-2013 36,816 35,540 145,535 
2013-2014 34,398 
Source: Iowa of Education, Basic Educational Data Survey 
and Public School Enrollment 
Appendix C 
Associate of Arts, Associate of Science, Associate of Applied Arts, 

Associate of Applied Science Graduates from Iowa Community Colleges 

Fiscal Year AA AS AAA AAS Total 
2000 3,559 910 79 3,787 8,256 
2001 3,809 940 82 3,511 8,260 
2002 3,916 936 64 3,832 8,684 
2003 4,120 947 68 3,949 9,016 
Total 15,404 3,733 293 15,079 34,509 
AA =Associate of Arts; AS =Associate of Science; AAA =Associate of Applied Arts; AAS = 

Associate of Applied Science 

Source: Iowa Department of Education, Bureau of Community Colleges and Career and 

Technical Education. 
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Appendix 0 
Educational Attainment for Iowa, Contiguous States, and Nation Indicating the Percent 
of Adult Population in Each Category 
Some I 
high Some 
8th I school I' High- college i ! 
grade no I school no Associate I~ BaChelor's ! Graduate i 
State or less I, diploma I diploma I degree 1 degree degree I degree I 
IA - --5.600/0-, -·8:3-6o/;!-36~10%-! -21.40% r~O%- - 14.70% r-- 6.50% I 
------- .. I --, - ..-;~__i ----+-1- --.----1' 
IL 7.50% I 11.10% 27.70% 21.60% 6.10% . 16~50% I 9.50% 
MN _. 5_00% I 7.00% I 28.80% 24.00% 7.70%- 1 19.10% -----8 . 3-% ~--0--
~ . I _~!----_----~ 
MO __6.50% : 12.10010 _ .?2.70oio~90% ·5.10% ! 14.00% 7_.6_0_%!-1_____ 
ND 8.70% i 7.40% 27.90% : 24.50% 9.40% I 16.50% 5.50% iI 
NB 5.40% I 8.00% C ·30% I 24.30% I 7.30% I 16.50%. 7.30% 

SO 7.50% I 8.00% I 32.90% I 23.00% J 7.10% 15.50% I 6.00% 

Nation -T5~1210% 1 28.6~UiO%i·6To%-i--- %-·+-I -----·1 5-.-5--0- 8 .-9-0% 
Source: Chronicle of Higher Education 
http://chronicle.com 
Section: The 2004-5 Almanac 
Volume 51 , Issue 1, Page 6 
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TOTAL 
UNDER­ GRADUATE TOTAL BY 
GRADUATE Enrollment COLLEGE 
Appendix E 
Credit Course Enrollments 

Distance Education 

2003-2004 Enrollments by College 

The University of Iowa 

COLLEGE/UNIT 
,Ig9~_~EGE OFEouqATI q~_..=~:~l___ .. ._..__ 30~J_ __ .._.~~§ J _. ?_~?-'_ .._ _~_~~.J 
ICOLLEGE C)F ENGINEE'RING '! ' ·······_·-1-{ 13 i 1 4-jm 14 1 
r-. ........... . --- .. - -----.. . ... - .... . --. - ..--.1".---...--.----..-.-..,--.-.- ..- ..-- - """1---'-"-+- .. --~ 

, .. - .....-...---.-.-~.-.... -1--···--·---1 ! 
i GRADUATE COLLEGE , I ! : 57 i 
r····-·- ·--·-:- -··-·-- ·---- - .-······-···-·--··················-r- ····-· ····· ---··-_·_ ;- -·····--··-······-······-······-1"-·_- ··-··-···-1-...._ ..- .- , 
r-- .h!!?@EY~.I.Q.!Ql:.r:!1atlon sclenc·~_ ·i ___ __·_ _-+· ~Z'I 57 r- .-1 
l~~~c~LIBERAL ARTS j -=-4 J j__3'~2-l 
~.~.t\S General J.____.1-' 0241 145 I 2,169 ! i 
; Music I i 145 I 145 I ;r Social Work ··----·--·-····---'··--·--· -80-t--··-· - ··-1~034-T 1.114 j --' i 
---·----···-· -1---- -,-·-- I ! . r-------l 
f_Q9_~~~GE()F NURSING .t_____ 1,042 1 3~+_ _ 1.c133 1-·--1~  
[gO~EGEOF PHARMACY --'-r ! 2 I ... -2 r -·- 2 i
=i--'--' 1 ---[ -! 
COLLEGE OF PUBLIC HEALTH -- 21 1 154 1 175 r-- -175 i 
;I~:~-~~LLEGE OF Bus,NEss~
I 
=·=~=~--- I- -·----3-....·- '---.--;~~:-
1 General 93 I 4 I 97l--~!:a;;r:rofesSiOnaTSAnd-- . .____+___. 3'4":'9-'- ' ~:JI__ 3.492 1 3-14--~~~~~~
U:gI~,=_~.~ROLLMENTS 3,568 _. 6,023 i 9,591 L __ 9,591 
• The Executive MBA Programs are considered Professional Programs 

** MBA Programs are administered by the Tippie College of Business 
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Appendix E (continued) 

Credit Course Enrollments 

Distance Education 

2003-2004 Enrollments by College 

U . fN hnlverslty 0 ort ern owa 
TOTAL 
UNDER GRADUATE TOTAL BY 
GRADUATE Enrollment COLLEGECOLLEGE/UNIT
r-""--" --- - - ----­
i College of Business I i I 
I Administration 52 I 334 i 386 i 386 I 
LCoU~_~_QL~9_ucC!1lon "" ___ L___  __ ~~~JLL______ "__?242 +-___~~~~~--- --~,91-!! -i 
~~::~:~::~;~~~;;--~== ~~ I = =;~a==:1,~~~ L~ 1.6iti 

i College?f Soci~1 and ! ; ! i 
, Behavioral SCiences i 1,320 ! 108 ! 1,428 1 1,428 i 
[TOTf'~ENROLl:ME-NTS J_ ___ §,1~!I- ~_=:--:i~5'!_rL___n_ 8~71XT= _8-,714-1 
Appendix E (continued) 

Credit Course Enrollments 

Distance Education 

2003-2004 Enrollments by College 

owa State U·nlverslty 

TOTAL 
UNDER­ GRADUATE TOTAL BY 
COLLEGECOLLEGE/UNIT GRADUATE Enrollment 
~-_-..-.-_--_.-...-.- .~ -__--.--~._--_.- ------~._--...___ _ _ _ ..__L___.___._.... , I
,-- ­ ! i J----------- II ; ! 
f --- -------"""----:- --------------+-------"--"--"--"" +-!- --"-"------1-- - --1 
1·--···---- ....-----" "--- -""_ ! _.____..__.._..._._ _......_l - ....____._.__.-1-________L.__.____._ _ .l 
ijOTAL ENROLLMEN-T-S- --+-" -- t -=--__-=_1 I l 
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Appendix F 

Regent University Distance Education Programs by Primary Delivery Method 2003-04 

Degreel 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
Certificate 
B.L.S. 
M.Ag. Agriculture 
M.C.R.P. Community & Regional Planning 
M.Ed. Curriculum & Instructional Technology 
M.Ed. or M.S. Family & Consumer Science 
M.E. Systems Engineering 
M.F.C.S. Family & Consumer Science 
M.P.A. Public Administration 
M.S. Agriculture 
M.S. Agronomy 
M.S. Computer Engineering 
M.S. Electrical Engineering 
M.S. Family/Consumer Sciences 
M.S. Mathematics Education 
M.S. Mechanical Engineering 
M.S. Microbiology 
M.S. Systems Engineering 
M.S.M. School Mathematics 
Ph.D. Food Serve & Lodging Management 
The Universit~ of Iowa 
Certificate Public Health Y 
Endorsement Community College Teaching Y Y 
B.L.S. Bachelor of Liberal Studies Y Y Y 
MA Library & Information Science 
MA Middle Level Education 
M.BA Business Administration Y Y Y 
M.L.A. Library & Information Science Y 
M.P.H. Public Health P 
M.S. Nursing P 
M.S.W. Social Work Y Y 
Ph.D. Pharmacy Y 
Program Major 
Iowa State University 
Advanced Medical Nutrition Therapy 
Advanced Studies (Superintendency) 
Dietetics Communication & Counseling 
Dietetics Management 
Educational Leadership 
Family Financial Planning 
Financial Counselor 
Gerontology 
Information Assurance 
Power Systems Engineering 
Public Management 
Superintendency 
Bachelor of Liberal Studies 
On-
Site ICN 
ICN 
and 
Web 
Web 
Other 
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Appendix F (continued) 
Regent University Distance Education Programs by Primary Delivery Method 2003-04 

Degree/ Program Major 
Certificate 
University of Northern Iowa 
Certificate Advanced Studies (Superintendency) 
Certificate Criminology 
Certificate Environmental Health 
Certificate Gerontology 
Endorsement Community College Teaching 
Endorsement Driver Education 
Endorsement English as a Second Language 
B.L.S. Bachelor of Liberal Studies 
MA Communication Education 
MA Early Childhood Education 
MA Educational Leadership 
MA Educational Technology 
MA Elementary Education 
MA English as a Second Language 
MA Literacy 
MA Middle Level Education 
MA Middle School Mathematics 
MA Music Education 
MA . School Library Media Studies 
MA Science Education 
ICN 
On- and Web 
Site ICN Web Other 
Y 
GIS 
Y 
Y 
Y 
Y 
Y 
Y GIS 
Y 
Y 
Y 
Y Y 
Y 
Y 
Y 
Y 
Y Y 
Y 
Y Y 
Y Y 
"Y" indicates program is offered. 
"P" indicates program is planned 
.. Other indicates CD-Rom, Video Tape, Telecourse 
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